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Every Child Reads Follow-up Module: 
Using Books and Literacy Activities to Teach Social-Emotional Skills 

Outline for the Module 

1. Welcome and Introductions 
 

2. Review with participants how they have used the ECR principles/strategies since the 
last ECR session they attended. 

 
3. Explain: 

 
a. the goals of this follow-up module 

 
b. the Promoting Social Competence pyramid and where participants can get more 

information and training. 
 

c. how this module links to ELS and QPPS 
 

d. the key social-emotional skills children need when they enter school. 
 

e. why it is important for children to be able to attach a name to what they are 
feeling. 

 
4. Review ECR strategy:  5 steps for teaching vocabulary 

 
5. Model how to read a book teaching vocabulary and connecting the book to children’s 

lives and experiences.   
 

6. Participants define vocabulary words from the book they have selected on their lesson 
plan form. 

 
7. Review ECR strategy:  Connecting the book to the children’s lives and experiences. 

 
8. Participants write on their lesson plan what they will say to do to connect the book to 

the children’s lives and experiences. 
 

9. Review ECR strategy:  Asking questions. 
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Outline for the Module 

 

10. Participants write on their lesson plan what questions they will ask before, during and 
after reading the book. 
 

11. Participants identify/create activities they could use with children to reinforce the 
word/social-emotional skill the book taught. 

 
a. discuss activities:  songs, games, etc. 

 
b. review book list from CSEFEL 

 
c. review book nooks 

 
12. Evaluation 
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Promoting Children’s Social and Emotional Development 
Through High-Quality Preschool 

Promoting Children’s Social and Emotional Development Through High-Quality Preschool 
By Judi Boyd, W. Steven Barnett, Deborah J. Leong, Elena Bodrova and Deanna Gomby 
 

Knowing the ABCs does not by itself prepare children for school. Children need a combination of 
intellectual skills, motivational qualities and social-emotional skills if they are to learn once they enter 
kindergarten. Children must be excited and curious about learning and confident they can succeed 
(motivational qualities). They must be able to understand the feelings of others, control their own feelings 
and behaviors, and get along with their peers and teachers (social-emotional skills). 
 
Teachers rate these qualities as more important to school success than being able to hold a pencil or read. 
The growing number of children who are socially or emotionally unprepared for school means teachers 
spend too much time trying to rein in unmanageable children and too little time teaching. Many of these 
problems begin before kindergarten. If not addressed, they can result in behavioral problems that 
accompany many children through their school years and into adulthood. 
 

What We Know: 

 Teachers say about 20 percent of children entering kindergarten do not yet have the necessary 
social and emotional skills to be “ready” for school. In low-income families, as many as 30 percent 
of children may lack the necessary skills. 

  

 Social and emotional development is important, both in its own right and because it facilitates 
cognitive development. Children with good social and emotional skills can get along with others, 
follow directions and pay attention. These are skills that will help them get the most out of 
classroom instruction. 

 

 When children are young, the adults around them (parents and other adult caregivers, including 
preschool teachers) are the most important influences on their social and emotional development. 

 

 High-quality preschool programs can create significant long-term social and emotional benefits. 
Much of the long-term economic payoff from public investments in high-quality preschool 
programs will come through decreased crime and delinquency. 
 

 

How Social-Emotional Skills Develop 
Social-Emotional skills develop in large part through children’s relationships with other people around 
them, including parents, caregivers and peers. Each play critical roles in the following ways: 
 

Parents and Families 
Parents and families play an enormous role in shaping a child’s social and emotional development. Early 
relationships with parents lay the foundation on which social competency and peer relationships are built. 
Parental support greatly increases the likelihood that children will develop early emotional competence, 
will be better prepared to enter school and less likely to display behavior problems at home and at school. 
 

This is why many preschool programs include a focus on parental involvement and parenting children. 
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Promoting Children’s Social and Emotional Development 
Through High-Quality Preschool 

 

Caregivers and Teachers 
Most children also spend many hours each week in the care of someone other than their parents. These 
caregivers play a similar role in promoting social and emotional development to that of parents when 
children are young. Just as parents who are warm and responsive are more likely to promote strong social 
and emotional skills in their children so too are early childhood educators and caregivers who provide this 
environment. The development of secure attachments between children and caregivers and teachers is 
important. That means staff turnover in preschool programs should be kept to a minimum. 
 

Peer Group Children 
Emotionally healthy children engage in positive play behaviors, develop mutual friendships and are more 
likely to find acceptance from their peers. Through their play, they learn how to work in teams and 
cooperate with others. As early as preschool, positive peer relationships can have a lasting impact on 
academic achievement and have been shown to contribute to more positive feelings about school and 
eagerness to engage in classroom activities. This in turn can lead to higher achievement. Conversely, early 
rejection by peers has been associated with persistent academic and social difficulties in elementary 
school. It is important for preschool teachers to encourage positive interactions and to intervene when 
children are having difficulties with peers. 
 

Evidence that Preschool Influences Social and Emotional Development. 
There is convincing evidence that high-quality preschool positively affects social-emotional development. 
Many studies of immediate and short-term outcomes show preschool to have meaningful impacts on self-
esteem, motivation and social behavior. Longer-term studies demonstrate long-lasting benefits such as 
improved classroom behavior and social adjustment and decreased future crime and delinquency. These 
programs deliver high-quality center-based education services. Some focus on 3- and 4-year-olds; others 
provide services from birth to 5. Some offer parent education or family support services. 
 
Go to www.nieer.org for the complete document. 
 

 

http://www.nieer.org/
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Enhancing Emotional Vocabulary in Young Children 
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Enhancing Emotional Vocabulary in Young Children 
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Enhancing Emotional Vocabulary in Young Children 
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Enhancing Emotional Vocabulary in Young Children 
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Enhancing Emotional Vocabulary in Young Children 
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Feeling Photos 
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Asking Questions 

Questions are an important tool to help children learn.  We ask children questions to check if they 
understood a concept or a direction, to find out how they feel about something, or to help them practice 
expressing their ideas and thoughts.   
 
It is important to make sure the questions you ask match the child’s level of understanding.  Questions vary 
in levels of complexity.  They can be short with simple grammar and words that are familiar to children or 
more complex.  They can require children to simply answer “yes” or “no” or some other one word answer.  
Or, they can require children to describe in detail what is going on in a specific situation or to think abstractly 
about what might happen in the future. 
 
Questions about things children can see: 
“What is this?”,  “Is it a cat?”,  “What color is the banana?“ are some of the easiest types of questions for 
children to answer. They require children to answer “yes” or “no” or describe a single, concrete item or 
experience that is currently visible to them.  Children under three can answer these types of questions. 
 
Questions that make children think: 
“What is happening in this picture?”,  “How are these two things different?”, “What else?”, “How do you 
think the children feel?”,  and “What could we use?” are examples of questions that make children think.  
They are more complex because they require children to evaluate ideas or rethink a situation and take into 
account things that are not directly visible.   
 
Questions that go beyond the here and now: 
“What will happen if?”, “Why do you think…?”, “What made it happen that way?”, and “How can we tell?”, 
are the most complex type of question.  They require children to think about the future or past, interpret 
events and provide explanations.  Usually, children can answer this kind of question around 5 years of age.   
 
Putting this information into practice: 
If children seem unable to answer a question, how can you change it to make it easier for them to 
understand and answer?  Some suggestions are: 

1. Rephrase the question so it is more concrete and less complex.  Simplify a question about an inferred 
feeling, “How do you think Little Bear felt about his chair being broken?” to a question about 
something that can be seen,  “Look at the tears running down Little Bear’s cheeks.  What is he 
doing?”   
 

2. Ask questions about very recent events or objects that are present.  Instead of asking a question that 
requires the child to predict such as, “What do you think you will eat at your Thanksgiving dinner?” 
ask one about an event that just took place, “When we made our soup today, what did we put in it?”  
Then you could ask, “Do you think you will eat ___ at your Thanksgiving dinner?” 
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3. Reduce the number of possible answers.  Simplify a question that could be answered in many different 
ways such as, “What is happening in this picture?” to a question that focuses on just one aspect, 
“What is the boy doing in this picture?” 
 

4. Give children choices.  Instead of asking, “What kind of instrument is this?”, ask, “Is this a drum or a 
guitar?”  Or, try a yes/no question such as, “Can we use this stick to hit the drum?” 

 
5.  Ask only one question at a time.  Simplify the question, “Why did Arthur draw red dots on his body, 

pretend to be sick and seem worried about going to school?” to “Was Arthur worried about going to 
school?”  After the children respond, ask, “Why?”  The third question might be “What did he do to 
make his mother think he was sick?” 

 
6. Ask questions about personal experiences.  Instead of asking, “Why do you think firefighters wear 

such big heavy coats when they are fighting a fire?” say, “What does it feel like when you stand close 
to a fire?”  After the children respond, ask, “What do firefighters wear to keep from getting hot when 
they are near fire?”  

 
7.  Allow more time for thinking and answering.  Children are not able to answer questions as quickly as  
     adults.  After you ask one, wait at least 5 seconds for the child to respond before asking another  
     question or making a comment.  If the child does not answer, you could say, “I’ll come back to you in a  
     minute.  You think about it for a bit.”  Or, you could ask a peer the same type of question so he/she  
     provides a model for the child. 

 
 

Adapted from:  “Answering Questions.”  Supporting Early Literacy in Natural Environments for Parents.  
Washington Research Institute, 2003.   
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Optional Activity: Make It/Take It: 
Make Your Own Books to Teach Children to Name Feelings and Express Emotions 

1. Find a location with equipment needed to make books. 
 

2. Gather materials for participants to use to make books. 
 

3. Review handouts and YouTube videos.  Select those most appropriate for your group. 
 

4. Distribute and discuss the handouts. 
 

5. Show examples of home-made books that you have collected. 
 

6. Show the video clip 2.10c.  Go to www.vanderbilt.edu/csefel. 
 

7. Encourage participants to make a book that teaches the same word and/or social-emotional 

skill they developed their lesson plan for.   
 

Optional handouts: 
 

1. Scripted Stories for Social Situations:  Tip Sheet.  Available at 

www.vanderbilt.edu/csefel. 
 

2. Susan Kapuscinksi Gaylord’s Makingbooks site, www.makingbooks.com, is geared to 

teachers of students in grades K-12.  Some of the ideas can be adapted to preschool aged 

students.  Besides the website, Susan has a blog, monthly newsletter and 5 YouTube 

tutorials that are worth looking at to determine if your group might want to see them.  

You can find the link to her Youtube tutorials by going to her blog or by googling 

Making Books on Youtube. 
 

3. These articles can be found at www.eHow.com 
 

a. How to Make a Picture Book for Preschoolers by Denise Oliveri. 
 

b. How to Make a Picture Book by Carl Hose 
 

c. How to make Cloth Books for Children by Heather Finch 
 

d. How to Make a Personalized Book for Preschoolers  
 

e. How to Make Books with Children by Kathy R 
 

f. How to Help a Child Make Its Own Book by mosaicmom  

 
 

http://www.vanderbilt.edu/csefel
http://www.vanderbilt.edu/csefel
http://www.makingbooks.com/
http://www.ehow.com/
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