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The IEP team should consider if the child demonstrates a communication concern that negatively impacts a child’s ability to benefit from the educational process in all three areas:



 rate of progress, discrepancy from peers or standard, and instructional need.

This is an optional form for SLPs to use to collect information for the mandatory Education Evaluation Report (EER) form

2013

Iowa Speech-Language Pathology (SLP) Special Education Support Services Eligibility Questions 
Child:  ______________________________________Birthdate: ________________Building:
                            ______                Date: ______________ 

281--41.50(11) Speech or language impairment. “Speech or language impairment” means a communication disorder, such as stuttering, impaired articulation, a language impairment, or a voice impairment, that adversely affects a child’s educational performance.  281--41.304(2) b. Not use any single measure or assessment as the sole criterion for determining whether a child is a child with a disability and for determining an appropriate educational program for the child.  The IEP team should consider if the child demonstrates a communication concern that negatively impacts his/her ability to benefit from the educational process. A child must demonstrate a disability by considering the rate of progress and discrepancy from peers or standard. In addition a child must demonstrate an educational need by assessing the environment, instruction and curriculum.  Multiple sources of data must converge to the same conclusion of eligibility.  
                                                                                           Check Boxes Supported by Data                  
     

         
   Disability Suspected                                                                                                                              Evidence/Comments
	1.In the IDEA disability category of communication there are data to suggest:
· The child has a diagnosis of a condition that has a discernible adverse effect on pre-academic/academic and/or vocational performance.
· Teacher/parents voice concern about the child’s communication skill and its adverse effect on the child.

· Child avoids speaking in class, exhibits frustration or anxiety.
· Child demonstrates inability to complete language based activities.
· Child demonstrates inability to understand/follow oral directions or questions.
· Child’s reading, writing or spelling skills reflect communication errors.
· Child evidences poor grades in class due to communication concern.

· Communication concern is related to Iowa Core standard(s).

· Attendance is not a problem and is not affecting academic performance.

· Child’s performance is NOT attributed to limited English proficiency

· The child has received high quality instruction (including universal instruction and, when appropriate, targeted or intensive interventions), and the child’s performance is not meeting standards and is not progressing towards meeting standards; and is unique when compared to peers; and cannot be explained by other more plausible factors than a suspected disability.
· The child has received high quality instruction, and is meeting standards or is progressing towards meeting standards with the provision of targeted or intensive interventions that are matched to the area(s) of concern and implemented with integrity; and may require ongoing and substantial resources.
	Summarize the data used to conclude that the child meets any of these criteria listed.



	Full and Individual Evaluation (FIE)
FIE Progress Component                                                                                                                                                                                                                                                                                                                                  
	Evidence/Comments

	2. Following an intervention implemented during the 60 day evaluation period, and/or data gathered during a general education intervention, there are data to suggest:

· Changes in the child’s rate of progress which can be attributed to the effects of intervention.
· A strong instructional match for the intervention completed based upon the needs of the child.
· Data analysis occurred during and following the intervention and was used to guide decision making regarding changes.
· The intervention was implemented as designed and with integrity.
· One of the following standards of comparison was identified for the communication area of concern: same-age peer comparison, historical progress (comparing peer to self at an earlier stage of development), younger peer group comparison, OR goal expectation. 

	Summarize intervention data, including child’s calculated rate of progress based on comparison to chosen standard of comparison:



FIE Discrepancy Component                                                                                                                  Evidence/Comments
	3. The individual’s current level of performance compared to peer level of performance or other expected standards at a single point in time reflects a significant discrepancy as evidenced by:

· Ending performance data form current intervention(s) completed either during FIE or as a general education intervention.

· Data compared to Performance Standards

· Iowa Core Standards
· Iowa Early Learning Standards

· District measure of peer performance

· Developmental Norms

· Class expectations

· Magnitude of discrepancy as defined in the Iowa Special Education Procedures Manual.

· Determination that child is unique in comparison to his same-age peers-below standard and below average range of peer performance.

· Determination that the communication concern is present in the child’s native language.

· Determination that the communication concern is not a result of dialectal differences.


	        List significant determining factors:

Method:

Record Reviews:

Interviews:

Observations:

Test/Assessment Data:

Data Source:

Learner

Instruction

Curriculum (Iowa Core)

Environment



	4. The child’s social interactions are adversely affected by his/her communication skills as evidenced by:

· Child’s awareness of his/her communication concern

· Child’s display of embarrassment and/or frustration regarding communication concern

· Peer’s negative reactions to child as a result of communication concern during small group and large group activities and other areas of the education setting.

· Child’s demonstration of difficulties in interpreting communication intent.

· Education team members expressed concerns of child’s challenges in the area of communication, and the observable adverse effects of these challenges on the child’s performance in the school setting.
	List social areas impacted by the communication concern and how this affects the child’s ability to interact with peers and adults:


	
	


	5. The individual’s current level of performance compared to peer level of performance or other   expected standards at a single point in time reflects a significant discrepancy as evidenced by:

· Ending performance data form current interventions completed either during FIE or as a general education intervention.

· Data compared to Performance Standards

· Iowa Core Standards

· Iowa Early Learning Standards

· District measure of peer performance

· Developmental Norms

· Class expectations
· Magnitude of discrepancy as defined in the Iowa Special Education Procedures Manual.

· Determination that child is unique in comparison to his same-age peers-below standard and below average range of peer performance.

· Determination that the communication concern is present in the child’s native language.

· Determination that the communication concern is not a result of dialectal differences.


	        List significant determining factors:

Method:

Record Reviews:

Interviews:

Observations:

Test/Assessment Data:

Data Source:

Learner

Instruction

Curriculum (Iowa Core)

Environment



	4. The child’s social interactions are adversely affected by his/her communication skills as evidenced by:

· Child’s awareness of his/her communication concern

· Child’s display of embarrassment and/or frustration regarding communication concern

· Peer’s negative reactions to child as a result of communication concern during small group and large group activities and other areas of the education setting.

· Child’s demonstration of difficulties in interpreting communication intent.

· Education team members, including parents voice communication concern and its adverse effect on the child.
	List social areas impacted by the communication concern and how this affects the child’s ability to interact with peers and adults:


	
	


	5.  Based on evidence from the analysis of progress and discrepancy components, describe the individual’s needs in:

· INSTRUCTION (i.e. instructional strategies/methods, motivational strategies/reinforcement)
· CURRICULUM. (i.e. content, specific skills and concepts) 
· ENVIRONMENT (i.e. adaptations to procedures, schedules, routines, room)

	Based on evidence from the analysis of progress and discrepancy components, describe the individual’s needs:


	6. Is there potential for change in the communication skill at this time?

· The child corrects communication error spontaneously.

· The child corrects error in response to being given a cue or an appropriate model to imitate.

· Other variables (i.e., sensory or physical) which interfere with the attainment of communication skills are not present.

· There is the likelihood that this child will not improve without speech-language services.

· There is no evidence to suggest that the child will develop the communication skill at his/her own predictable rate without services.

· The child is motivated to work on communication concern.


	List the child’s needs and the child’s areas for potential change if service is provided:

	7.  Are speech-language services the only support available to meet the child's communication needs?

· The child’s present educational placement does not provide the necessary instruction for the communication need.
· Attempts to enlist the help of parents through an ongoing home program have been made.
· The child is not receiving services from other school personnel where that provider can work on the communication concern with consultation from speech-language pathologist.


	List other potential service supports for child’s communication concern:
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Iowa Speech-Language Pathology Support Services Exit Guidance

Reevaluation is required 281—41.303(256B, 34CFR300) to determine that a child no longer requires special education services.  Reevaluation should include current child performance data and IEP progress data.  Exit decisions must be individualized based on developmental norms, progress data, assessment information, educational need and the current best practices as determined by the IEP team.  The IEP team may choose one or more of the following conditions as reason for discontinuation of speech-language services.  It is important that the IEP process drive decisions regarding speech-language pathology (SLP) services. These decisions must be made on a case-by-case basis determined by the rate of progress, discrepancy from peers/standards, instructional need of the child and the IEP process.

Check Boxes Supported by Data:
Rate of Progress

· The child has met all speech-language goals and data indicates no additional needs.  The IEP team determines that the child can make progress in general education without the support of SLP services.
· The child no longer requires special education (support services in the communication domain) because his or her needs can be met in the general/special education environment(s) without support of the SLP.
· Given current medical, dental, neurological, physical, emotional, and/or developmental factors, the child’s speech-language performance is within his/her expected performance range and maximum compensatory skills have been achieved and documented on the IEP.
· The child has made minimal or no measurable progress and there has been a lengthy plateau.  During this time, program modifications, varied approaches, and/or colleague consultations have been attempted and documented.  Lack of progress is specified and documented on the IEP.
· Limited carry-over, self-monitoring or generalization has been documented in one or more environments.  Limited progress is documented on the IEP.
· Data indicates that the child does not demonstrate the potential for change as documented in IEP progress reports.
Discrepancy from Peers/Standards

· Data indicates that the communication concern no longer exists as documented on the IEP.
· Data indicates that the communication concern no longer interferes with the child’s educational performance including academic, vocational, and social functioning and is documented on the IEP.
· Data indicates the child is more independent and less discrepant from peers as measured on the child’s current IEP. 
· Data indicates the child’s communication skills are functional and effective within the child’s current classroom or environment as documented on the IEP.
Exit Considerations Continued:
Instructional Need

· The child is unwilling or unmotivated to participate in treatment, attendance has been limited and/or participation precludes progress through therapeutic intervention.  Attendance record over a period of time with attempts to improve attendance and participation are documented on the IEP.
· Parent/legal guardian of child requests that speech-language services be discontinued (consider free appropriate public education, FAPE).
· Carryover goals can be met through the efforts of teachers and other professionals as documented on the IEP.
· Data indicates that with modifications and/or alternative methods of responding to academic/social tasks the child performs satisfactorily within the general education environment.
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